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ec(,nomic status. One of their
conclusions was “a s}ronger need for
achievement is associated with higher
SES” (p- 221). They indicated that 13
of the 17 studies they reviewed
suppofted this co'nclus?on. Sorensen’s
(1994) study which discussed issues
about education and success in South
Korea, claimed that social background,
in this case, family or parents’ socio-
economic status, was significantly
related to the children’s educational
level. He argued that SES together with
the pressure from parents and
authoritarian teachers, motivates
students to score well in both national
exams for high school and college
admission. Marks, McMillan and
Hillman (2001) examined the tertiary
entrance performance of Australian
students in Year 12 in 1998 using data
from the Longitudinal Surveys of
Australian Youth (LSAY) project. One
of the findings indicated that socio-
economic backgrounds influenced
students’ academic performance.

The findings from studies conducted
over the past six years (since 2000) have
also indicated a positive relationship
between parents’ socio-economic
backgrounds and their children’s
achievement. For example, following the
state-wide implementation of the
Minnesota Basic Skills Tests, the
University of Minnesota (2002)
conducted a study examining emerging
educational trends in Minnesota. Data
consisted of demographic and test score
information from 1996-2001for all 8®
grade students taking the regular
administration of the mathematics and

reading Basic Skills Tests. One of the
findings indicated that students from
low-income families had lower test
scores than their counterparts who did
not come from low income backgrounds.
The findings of a recent study by Davis-
Kean (2005) also suggested that
children’s academic achievement was
related to socio-economic factors
through parents’ belief and behaviours.

A meta-analysis conducted by Sirin
(2005) supported the findings of the
relationships between socio-economic
status and students’ achievement. Sirin
reviewed the literature on socio-
economic status and academic
achievement published in journal articles
from 1990 to 2000. Although there was
a slight decrease 'in the average
correlation, the findings showed a
medium to strong relationship between
SES and academic achievement. Sirin
proposed several implications for future
research in testing the complex nature
of SES and achievement relationships.
These included that future research has
to assess students’ SES as part of their
understanding of family effects on
academic performance, and to consider
neighbourhood characteristics as part of
the assessment of students’ socio-
economic backgrounds.

The studies presented in this section
have shown that socio-economic status
(SES) of parents is significantly related
to students’ academic performance.
However, none of the studies
investigating this topic, has looked
specifically at the relationships between
SES and ESL/EFL learning which this
current study is investigating.
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and Discussion The distribution of participants in each
m”‘_"_ chkg.mund study program based on gender and
S i ts in this sn.;dy came from  school is shown in the following tables

(hree different programs in high school. In all study programs, the number oi‘

o ool - from IPA, femal 3
Sixty-nine participants were , e students is higher than the
39 from IPB and 41 from IPS programs.  of male ones with percentage o't"uégﬁ

percent and 33.56 percent, respectively,
Table 3. Participants based on Study Programs

2hi N Percent
[ERPSNAG Satical Scistioes) 69 46.3%
SMU-IPB (Languages) 39 26.2%
SMU-IPS (Social sciences 41 27.5%
Total 149 100.0%

OlIPA
mIPS
oIPB

SMUNSmale SMUN9female SMUEHmale SMUBHfemale

Figure 1. Participants based on study programs, school and gender

Table 4. Students from IPA (Natural Sciences Program)

Gender | SMUN?Y SMU KEH Total
Male 16 11 27
Female 20 22 42
Total 36 33 69

Table 5. Students from IPS (Social Sciences Program)

_Gender SMUN 9 SMU KEH Tota
Male 8 8 25
Female 20 5 41

_Total 28 13 —
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Table 6. Students from IPB (Languages Program)

3 w

39

Gender SMUN?9

Male 4 10
Female 22 3
Total 26

Based on the income of parents per
month, there were 134 students wh?se
parents’ income was under 3 million
rupiahs per month and only 15 whose
parents’ income was more than three

—
orientation, parental inﬂUenc

family influence scaleg ande' ang
academic performance, Ay firsttheir
mean of each scale including ), .

the

. CaSes

was performed. This was done hay
a general description of how the e

million rupiahs per month. Three million eral &

rupiahs is equal to AUD 500. Among  was distributed.

these 134 students, there were 67 of

Table 7. Description of Income
Income Lessthan 101-2 201-3 301-4 401- 5 5.01-6 Overg

| million million million million  million million  million

Count 30 67 5 6 4 % 3
Cumul. 30 97 134 140 144 146 149
Percent 20.1% 450% 248% 4% 2.7% 1.3% 2%

them whose parents’ income between
1 — 2 million rupiah per month. Details
are in the following table.
Ninety-nine percents of the
participants use Manadonese dialect as
their home language and only about 15
percent of the participants can speak
one of any local languages in Minahasa.

Social cultural backgrounds and
academic performance

Pearson product moment correlation
was performed in order to examine the
correlation among variables establish
whether there was a significant
correlation between social cultural
backgrounds represented in social

Discussion: Impact of Social Cultural
Backgrounds on Students’ EFL
Learning

The results from this study suggest that
social cultural background varigbles
were highly correlated with motivational
variables, such as paren.tal
encouragement with integratiVe
motivation, (r=0.179, p>0.01), so¢!
orientation with integrative motivation
=0.268, p > 0.01), or social orientation
with instramental orientation (r=047%
p > 0.01). These results suggest that
overall, the findings in this study shoW
that parents and other family member®
such as siblings appeared to provid®

motivational support for the study of
‘/.
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Table 8 Correlation matrix with mean (M) and standard deviati

(SD)
“Variables M SD | 2 3 3 3 ra—
o -164* 1,00
Grades 634 122 025 057 100
SORIENT 334 643 088  .089 113 100
PARIENF 365 .50 071 055 024 A20%* 100

592 98 138

-009 . 084

FAMINF 232%%  35gee
+ Correlation is significant at the 0.05 level (two-tailed), g 100
#+, Correlation is significant at the 0.01 level (two-tailed),

English. Social orientation such as
strengthening their reputation in their
community or gaining more respect
through having a knowledge of English
also correlated with motivation to learn
English.

When the background of these
students was further analysed in terms
of their environment, results showed that
the high schools involved in this study
were located in a provincial city where
the students predominantly grew up in
a city-environment and both parents
were usually working. The statistics of
parents” occupation showed that more
than 70 percent of the mothers of high
school students were working compared
to less than 40 percent of the mothers
of university students. This might be a
contributing factor to high school

students reporting less parental

Family influence was also more
important for females than for male
respondents across all groups. This
indicated that female adolescents took
more notice of family influence than

males, especially at the critical stage of -

late adolescence. According to the
traditional practices in this province,

which could also reflect those for the
rest of the country, there is a greater
expectation for female children to stay
at home and perform house duties, thus
providing a possible explanation why
family influence was more significant
for females than for males.

The results of this study regarding
socio-economic status (SES) showed
that the correlation between SES and
academic achievement was consistently
non-significant across the groups. Even
when the data from the questionnaire
were verified through the interviews,
almost all respondents (students and
teachers) believed strongly that SES
was not related to students’ academic
achievement. This finding was
unexpected because participants in this
study came from different socio-

~ economic backgrounds, yet had similar
- opinions on this matter.

However, within the high school
groups, the academic achievement of
students in SMU KEH was significantly
higher than those of SMU N9. As
indicated in the previous section, this
result was not surprising as SMU KEH
and SMU N9 were purposively chosen
in terms of their social cultural
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